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For my master’s project, I created an annotated bibliography in website format that 
features materials, including but not limited to fiction and non-fiction books, videos, 
movies, podcasts, and research documents for transgender and gender non-conforming 
(TGNC) middle-school-aged youth and their caregivers. The scope of literature and 
resources that circulate in publication today is limited, the number included in library 
collections even more so. Bearing in mind the critical importance for all youth of seeing 
themselves represented in the media available to them and gaining an understanding 
through exposure of the lived experiences of those different from them, this project aims 
to gather a collection of resources that feature trans gender expansive stories to aid in 
collection development, increase awareness of and access to helpful resources for 
caregivers of TGNC youth, and facilitate encounters between youth and stories that 
validate, uplift, and expand their ideas and understandings both about themselves and 
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The scope of literature and resources featuring transgender and gender non-
conforming (TGNC) youth that circulate in publication today is limited, the number 
included in library collections even more so. Yet it is of critical importance for trans and 
gender non-conforming youth to see themselves represented in media, both so that they 
see their identities and experiences reflected and validated in media as they live them 
now, in their youth, and so that they are better able to imagine positive, fulfilling futures 
for themselves based on the stories and depictions of people who share their identity. 
Throughout my time writing this paper and curating the resources featured in this 
webliography at https://sites.google.com/view/gavtgncmasterproject/home, we have been 
in a necessary season of increased isolation due to the global COVID-19 pandemic. For 
TGNC youth, who are already more likely to feel isolated and disconnected from their 
surrounding community due to their gender, it is paramount that their librarians be able to 
support their needs for materials featuring TGNC voices and perspectives during this 
time in which we’re restricted to largely digital communications. This annotated 
webliography features many resources of relevance to TGNC middle schoolers and their 
caregivers, which will be helpful not only for browsing many resources that uplift TGNC 
experiences during the time of quarantine but also for ease of access to many similar 
resources in one location. This will be especially helpful for individuals whose libraries 
do not tag LGBTQ+ materials in the catalog or do not tag them with specific identity 
terms, as well as individuals who are uncomfortable asking a librarian directly for books 
relating to topics of gender and would prefer to seek them online. This annotated 
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webliography will help to facilitate encounters between youth and stories that validate, 
uplift, and expand their ideas and understandings both about themselves and about the 
people and world around them, through their own reading and through informing 





The following sections outline works that relate to and have inspired this project. 
1. Experiences of Trans and Gender Non-Conforming (TGNC) Youth in 
the U.S. 
 In our current moment, transgender and gender non-conforming (TGNC) people,  
youth especially, are more visible than ever before. Among LGBTQ+ youth ages 13-24, 
25% of youth use gender-expansive pronouns—like they/them or neopronouns such has 
xe/hir or ze/zir—or a combination of pronouns, like “he/she/they” (The Trevor Project 
Research Brief: Pronouns Usage Among LGBTQ Youth, 2020). Though the overall 
number of books with TGNC main characters is still small, recent years have seen an 
uptick in books featuring transgender and non-binary characters (The Rise of Gender-
Inclusive Pronouns and Language in Literature, 2020). Yet as author Ray Stoeve points 
out, while there is a marked increase in stories about trans masculine and non-binary 
people, we still need to see “more stories by and about trans women and femmes of color, 
particularly Black trans women” (The Rise of Gender-Inclusive Pronouns and Language 
in Literature, 2020). Complicating this trend, as writer Jules Gill-Peterson of the queer 
online magazine them. noted in an article published on Transgender Day of Visibility this 
year, is that trans visibility is “a double-edged sword,” and “the blade aimed at trans 
youth...cuts deeper” (Gill-Peterson, 2021). Gill-Peterson writes: 
While it does make a difference that young people can look to television and 
see positive depictions of Black and brown trans people on Pose, for instance 
— unlike generations before, whose formative years were shaped by films 
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like Silence of the Lambs — it won’t really matter if those youth can’t get 
healthcare, participate in school, or find housing and employment (2021). 
 
For TGNC youth who do participate in the public school system, their experiences 
are far different to those of their cisgender peers. The Gay, Lesbian and Straight 
Education Network’s (GLSEN) 2019 National School Climate Survey highlights the 
frequency and severity with which TGNC youth surveyed experienced discrimination or 
harassment, either from their peers or from other individuals (Kosciw, Clark, Truong, 
Zongrone, & GLSEN, 2020). According to the report, 87.4% of students heard anti-
LGBTQ remarks about transgender people, like “tranny” or “he/she,” at school, with 
“[o]ver two-fifths of LGBTQ students in [their] survey (43.7%) report[ing] hearing these 
comments often or frequently (2020). In addition, 34.2% of LGBTQ youth experienced 
physical harassment and 9.3% were physically assaulted based on gender (2020). Yet of 
all LGBTQ students who experienced harassment or assault, only 56.6%  never reported 
it to school staff for a variety of reasons, including “[doubt] that effective intervention 
would occur” and “[fear of] making the situation worse” (2020). In many cases, those 
students would have been right—60.5% of respondents who did report an incident to a 
school staff member had the staff member “[do] nothing and/or [tell] the reporting 
student to ignore the victimization” (2020). This report also shows that TGNC students 
received higher rates of in-school and out-of-school discipline than their cisgender 
counterparts. Transgender students of both binary and non-binary genders were in some 
cases twice as likely as their cisgender counterparts in the LGBTQ community to miss 
school or change schools because of safety concerns (2018). Visibility at school does not 
equate to advocacy, inclusion, protection, rights. 
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 A survey report from the Human Rights Campaign provides a broader snapshot of 
what it's like to grow up as an LGBT person in the United States, using a mixed methods 
approach to draw a portrait of LGBTQ+ with interview excerpts and survey data from 
10,000 13-17 year olds across the country. Two of the key factors that affect the lives of 
LGBTQ+ teens are "[a] sense of being accepted by family, peers, and the larger 
community--in sports leagues, clubs, places of worship, school, work, online, and more" 
and "[a]ccess to LGBT affirmative support and services," both of which we have the 
ability to foster in library work. The report reinforces the importance of external support 
from a range of sources in the lives of LGBTQ+ youth in the United States and the 
positive impact that such support can have on both their current lives and their 
conceptions of their futures. 
 In some cases, the critical support that students lack at school is missing from 
their home life as well. The “Gender-Expansive Youth Report” from the Human Rights 
Campaign Foundation (HRC) compiles data from the survey responses of over 5,600 
transgender and non-binary youth on their experiences “in their families, schools, social 
circles and communities” (2018). According to the report, “64% of all gender-expansive 
[or TGNC] youth say their families make them feel bad for their identities,” versus 34% 
of cisgender LGBQ youth (2018). 
 In response to the lack of affirmation and support for so many TGNC youth at 
home and “only 16% of all gender-expansive youth hear[ing] positive messages about 
being LGBTQ in school” (Gender Expansive Youth Report, 2018), librarians have both 
an opportunity and an obligation to provide support and services that affirm and uplift the 
TGNC youth in their communities. With school being the place where youth spend most 
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of their time, several hours a day, five days a week, there is a definite danger of them 
understanding these negative messages about their identities to be the dominant 
narrative—or the only narrative—for trans people. Getting stories like the ones featured 
in this webliography project helps counteract the narratives of oppression, constant 
struggle, and despair that TGNC youth so often face in their everyday lives and help them 
to construct new narratives for themselves. 
 
Importance of Diverse Representation for Youth 
Stories that counter the dominant narratives that we in our society construct for 
marginalized groups can help give them the tools to imagine more expansive, hopeful 
futures for themselves and to start to see their intersectional identities, and for this project 
specifically, their transness, as a source of joy and liberation. 
In the article ‘Multicultural Young Adult Literature as a Form of Counter-
Storytelling,’ Dr. Sandra Hughes-Hassell answers Chimamanda Ngozi Adichie’s idea of 
the single-story narrative with counter-storytelling, of which “one of the key goals...is to 
give voice to the lived experiences of groups that have traditionally been marginalized 
and oppressed in the United States” (2013). I must add that I felt unsettled by the idea of 
including Chimamanda Ngozi Adichie’s idea of counter-narratives as a foundational 
framework for this project without acknowledging her history of problematic 
commentary on transgender issues. When asked if transgender women were women, 
Adichie responded that she thinks “trans women are trans women,” claiming that there 
are fundamental differences between cis and trans women: “It’s about the way the world 
treats us, and I think if you’ve lived in the world as a man with the privileges that the 
  7  
world accords to men and then sort of change gender, it’s difficult for me to accept that 
then we can equate your experience with the experience of a woman who has lived from 
the beginning as a woman and who has not been accorded those privileges that men are” 
(Crocket, 2017). If anything, however, her comment on this issue suggesting that trans 
women have somehow absorbed the privilege that they were accorded when they moved 
through the world perceived as male pre-transition only further points out the need for 
counter-narratives that complicate and push back against such harmful narratives about 
trans folks. The concept of counter-storytelling that Hughes-Hassell explores in the 
context of multicultural literature as a counter to racist, single-story narratives can also be 
applied to stories that feature gender-expansive individuals and perspectives. Hughes-
Hassell’s article reinforces the importance of helping to proliferate our collections with 
stories that better reflect the lived experiences of people in the local and global 
communities of which young people are a part. 
Stories that amplify often-silenced voices and spotlights the lived experiences of 
individuals of marginalized communities also have the potential to act as “mirrors, 
windows, and sliding glass doors” for the youth who read them (Sims Bishop, 1990). 
Rudine Sims Bishop, who first created the phrase, argues that youth need stories that act 
as mirrors, as windows, and as sliding glass doors—or stories that reflect their 
experiences back to them, stories that give them insight into the ways in which others 
live, and stories that can bring them into connection with people whose experiences are 
different than theirs, that can open them up to different experiences for themselves and 
different ways of seeing the world and their place in it (Sims Bishop, 1990). When we 
frame issues of gender thus, we can see how important stories featuring gender-expansive 
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characters and experiences are, not only for youth who are gender-expansive but also for 
youth (and others) who are not, who might otherwise lack the deeper understanding that 
their engagement with those stories has the potential to foster. 
We Need Diverse Books (WNDB) is an example of an initiative that advocates for 
and seeks to enable a broader range and deeper level of diversity in literature for children 
and youth. WNDB defines diversity as “including (but not limited to) LGBTQIA, Native, 
people of color, gender diversity, people with disabilities*, and ethnic, cultural, and 
religious minorities” (About WNDB, 2017). They provide grants to unpublished authors 
and students from marginalized communities to support them in their creation of diverse 
books and in pursuing careers in publishing, respectively. WNDB recognizes the 
importance of “advocate[ing] essential changes in the publishing industry to produce and 
promote literature that reflects and honors the lives of all young people” (2017). 
Author A. J. Sass, discusses how their own experience inspired them to write their 
novel Ana on the Edge, which features a nonbinary main character, Ana, writing: 
I grew up in small towns, mostly in the Midwest and South, and didn’t meet 
another queer person until college. Sometimes you don’t realize it’s okay to 
be your authentic self until you see your identity reflected in someone else. 
That was the case for Ana with her new friend, Hayden, even though their 
experiences with gender identity differ. In addition, Ana’s coach, Alex, is 
gay, but it wasn’t until she came out as nonbinary that she discovered 
similarities between his path to living authentically and her own. I wouldn’t 
be where I am today without the help of allies, both within the LGBTQ+ 
community and outside of it. I wanted the people in Ana’s life to also reflect 
this (Q&A With A. J. Sass, Ana on the Edge, 2020. 
 
In the interview, A. J. Sass also references some of the ways their book normalizes 
the uncertainties that go hand in hand with gender exploration, like playing with 
pronouns to see what fits. This is an example of the kind of representation, both of 
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a real trans author and of a fictional nonbinary teen, that can help young TGNC 
people imagine a life for themselves through seeing examples of adults whose 
experiences were so close to their own and who have made fulfilling lives for 
themselves, as well as by seeing their own journeys reflected in the main 
character’s experiences. 
As these resources demonstrate, it is critical that librarians support young people 
by providing them with literature in which they can see something of their own lives and 
experiences. Advocacy and collection development are essential components of the work 
that librarians must do to support the marginalized youth in their communities, especially 
for LGBTQ+ youth, for whom positive, nuanced representation has been absent entirely 
from library collections until very recent years. 
 
TGNC Voices in Library Collections 
 The American Association of School Librarians (AASL) aims to support 
librarians in increasing representation for marginalized groups in their collections through 
their toolkit, “Defending Intellectual Freedom” (American Association of School 
Librarians, 2020). In the infographic “Building and Safeguarding Your School’s 
LGBTQ+ Collection,” the AASL highlights the disparity between the presence of 
LGBTQ+ students in schools and the presence of LGBTQ+ stories on their library 
shelves: “In 2013, LGBTQ+ materials accounted for an average of only 0.4% of school 
library collections, despite research that suggests that as many as 3-29% of students may 
identify as LGBTQ+” (American Association of School Librarians, 2020). This 
emphasises the incongruity between the number of queer and trans students in public 
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schools today and the portion of school library materials that feature queer and trans 
voices and stories, reinforcing the importance of improving and focusing on curating 
materials that support transgender youth. While this toolkit from AASL was made with 
school libraries in mind, it proves useful as well for contextualizing the work of this 
project—curating a collection that gathers many resources for transgender middle 
schoolers and their caregivers in one location online. 
 Making resources for TGNC youth and their caregivers more readily accessible or 
easier to learn about is imperative, especially when those individuals are already having 
to combat the effects of transphobia in many aspects of their lives. For example, some 
library workers have prejudices and misconceptions that act as barriers to robust 
collections for TGNC youth. As Alexander and Miselis point out in a 2007 article on 
barriers to LGBTQ+ collection development, “many librarians practice self-censorship or 
censorship by omission, an attempt to avoid conflict by not including GLBTQ-themed 
materials in their collections. Another variant of self-censorship occurs when librarians 
assume their patrons do not need GLBTQ-themed information because they do not ask 
for it” (Alexander and Miselis, 2007). Librarians who practice this “censorship by 
omission” are, intentionally or not, communicating to patrons who are trans or gender 
non-conforming that not to rock the boat is more important than providing them with 
access to materials that meet their needs, reflect their experiences, and in some cases save 
their lives. Moreover, TGNC youth may avoid asking librarians for resources 
highlighting TGNC stories because they are unable to determine whether or not it is safe 
for them to do so, or whether they would be effectively outing themselves as TGNC and 
putting themselves in danger. 
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 The article ‘Selection, Inclusion, Evaluation and Defense of Transgender-
Inclusive Fiction for Young Adults’ offers helpful advice for bolstering the Transgender-
Inclusive fiction in library collections, emphasizing the importance of evaluating 
materials for “validity of characterisations, plot themes, and ‘message’ of overall text” 
(Rockefeller, 2008). The author argues youth benefit from TGNC-inclusive fiction for 
multiple reasons: “First, it offers validity of experience by clearly showing that those 
youth questioning their gender identity are not alone. Second, transgender-inclusive 
fiction models inclusiveness and celebrates diversity” (Rockefeller, 2008). This argument 
is helpful but merits some complication. Not all youth who are trans or gender non-
conforming have to be actively questioning their gender in order to benefit from work 
that puts TGNC voices at the forefront. Youth may be certain about their gender and still 
need narratives that reflect their experiences and provide empowering counter-narratives, 
and librarians need to make them available without youth having to ask. 
The uncertainty and fear that can arise for TGNC youth and their caregivers when 
facing a discussion in person with a library worker whose support of LGBTQ+ 
individuals is lacking or unclear reinforces the need for other ways for them to find the 
resources that they want and need, in addition to direct interaction with library workers. 
This webliography aims to help fulfill the need of TGNC middle schoolers and their 
caregivers for a guide to resources that center positive, affirming models of dynamic trans 








I approached this topic and project as a neurodivergent, white, queer, trans non-
binary person, working to better their anti-racist, anti-colonial practice, with a focus on 
approaching library work through a critical lens to serve youth and their caregivers in 
public library settings, with special focus on youth belonging to the LGBTQ+ 
community.  
For this project, I have curated a website that presents a selection of materials for 
transgender and gender non-conforming (TGNC) middle schoolers and their caregivers, 
which may be found at this link: 
https://sites.google.com/view/gavtgncmasterproject/home.  
Each material featured on the website is annotated to give the user an 
understanding of its content as well as basic identifying information for the user’s later 
use and a link to the complete resource itself, if one is available, or a link to further 
information about the resource. Initially, I had planned to determine appropriateness of 
each book for youth by reading ratings from outside sources, but in the process of 
creating this webliography, I decided that I want to feature literature that ranges from 
middle grad to YA fiction, both to accommodate the broadest variety of reading levels 
and because there are so few books that are designated middle grade and feature TGNC 
protagonists. I believe in the self-awareness and agency of middle schoolers to be 
responsible for their own reading choices and decide to stop reading a book if they stop 
enjoying it or feel uncomfortable with the content, and I have reminded them of the same 
in a note on the webpage. 
  13 
The deliverable for this project is a multi-page Google-site webliography of 
resources and with an accompanying description key, which appears on the website, that 
lists and describes the information featured on the website for each of the resources. 
Materials featured in the webliography span a range of formats: fiction and non-fiction 
books, graphic novels, YouTube videos, TedTalks, published research documents, and 
podcasts. I have noted in each annotation whether the material is written by a TGNC 
author. Highlighting materials created by TGNC people is a priority for me in this 
project, but I have not restricted the project to resources exclusively by TGNC creators, 
as I do not want to further limit what is already a relatively limited pool of resources. As 
there are so few middle grade books with TGNC protagonists, I want to note why I have 
excluded the middle grade novel Freeing Finch—this book was written by a cisgender 
person and inspired by an interaction she had with a transgender neighbor, and the Kirkus 
review for it described the depiction of the trans main character as flat and relying upon 
transgender stereotypes. I could not include for recommendation a book that I know to 
perpetuate stereotypes of trans people without subverting them in any redemptive way. 
I used Ray Stoeve’s spreadsheet “The YA/MG Trans & Non-binary Voices 
Masterlist” for help sourcing titles for the “For Teens” section of my website. The criteria 
for inclusion of books on Stoeve’s list are as follows: 
1) The book is YA or MG fiction. 
2) The book is self-published or pubbed by an indie or Big 5 house, or an 
upcoming release. 
3) There is a trans character in the book 
4) The author is trans, nonbinary, and/or otherwise not-cis (Stoeve, 2020). 
 
I first created entries for novels and resources off Stoeve’s list that I had already read, and 
then I continued to add entries for books that I had not read, starting with books from Big 
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5 publishers ( because those will likely be the most readily available at viewers’ local 
libraries. I have not yet made entries for every single title on the list; I intend to do so for 
the remainder of titles currently on Stoeve’s list and for future publications that follow 
the same criteria. 
I have included for each entry (as applicable and available): title, author, resource 
synopsis, publication year, publisher, ISBN number, a link either to the resource itself or 
a place to acquire the resource, a list of the TGNC identities represented in the resource, a 
description of the resource, and, if I have read or watched the resource, my thoughts on it. 
I have limited resources to those published in or after 2010. I am the sole creator of this 
project, with advising by Dr. Sandra Hughes-Hassell. The website is made for an 
audience of TGNC middle schoolers and their caregivers, and it will also be useful to 
youth services librarians as a reference for materials to include in a library collection. 
Resources on the website are divided according to their intended audience.  
As a foundation for creating the description key for the entries in this 
webliography, I consulted Mara Rosenberg’s master’s paper entitled “Collective 
Biographies of Women Written for Children: A Project to Create a Selection Tool and 
Annotated Bibliography” and the “Selection Criteria—LGBTQ+ YA Fiction Core 






My evaluation approach for this project incorporates two elements. First, I will be 
including an anonymous Google form on the website that invites any questions, 
comments, or suggestions that visitors to the website may have. If the respondent would 
like a response to their query or comment, they may opt to fill in their email. The 
responses that users offer will aid in my evaluation of the effectiveness of my annotated 
bibliography. 
In addition, I will discuss with Dr. Hughes-Hassell the possibility of circulating a 
link to my webliography among members of ALSC or YALSA. I intend to maintain and 
update the website as I continue to learn and encounter more resources after the end of 
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Appendix A—Entry Description Key 
Item Title: You already know what this tells you. BUT! You should also know that if 
you click on the title, you'll be linked to the item's page on the Storygraph website if it's a 
print item, a full-text PDF if it's a report, or a page where you can view or listen to the 
item if it's a video or podcast. 
Author: The author/creator of the item (and their pronouns if I could find them). If you 
click their name, you'll be taken to their website, if they have one. 
By TGNC author? This section is to let you know if the author of the resource is 
transgender, non-binary, or otherwise not cis-gender. The response for this section will be 
"Yes," "No," or "I'm not sure." If the answer is yes or no, it's because I've found a 
resource in which the author states their gender or because the author's pronouns are 
something other than "he" or "she" alone. If the entry says "I'm not sure," then I didn't 
encounter a resource in which the author identifies their gender. 
TGNC Identities Represented: This section lists the gender identities represented in 
each item. For books, descriptions include the character's name and whether they are a 
main or minor character. The identity listed for each character in fiction materials is their 
self-declared identity or the identity used to describe them in the book's description. I will 
not be assigning identities to characters based on other factors than those because you 
can't know a person's identity unless they tell you what it is! Main characters have a 
capital "MC", and minor characters have a lowercase "mc". For minor characters, 
relationship to the main character is listed. This is how a sample entry might look: "non-
binary MC Gavin, demiboy mc Cloud." 
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Genre: This section tells you the item's genre, if it's a book or podcast. Ex: fantasy, 
poetry, creative non-fiction. 
Has Gav read it? If I've read the book (or listened to the audio or watched the video), I'll 
let you know that here. That way you'll know if the item has my ~personal endorsement~ 
or if it's something that I've found but not yet read (or watched, or listened to) myself. 
Storygraph Summary: This section contains a summary of each book copied from its 
page on the website thestorygraph.com [insert brief description of the storygraph as 
alternative to goodreads?] 
Publication Information: This section contains the publisher name and publication year 
for each item. 
ISBN: This section has the ISBN (International Standard Book Number) for each book 
item. It's like a book's fingerprint; each one is different. You can use that number to look 
up the book at your local library or bookstore (or anywhere else online). 
 
